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“We are determined to give teachers more time to do 
what they do best: planning and teaching the best 
possible lessons for their pupils.
“Too often I hear how teachers feel hampered by box-
ticking exercises which aren’t focussed on raising 
standards in our classroom.  We need to bust some myths 
on what is required of teachers and be absolutely clear in 
our guidance.
“Reducing unnecessary bureaucracy and enabling 
teachers to spend more time supporting pupils’ learning 
is a priority for this government.  We want to make sure 
teachers’ marking, planning and assessment are 
effective and proportionate.
“This new guide, developed with a range of partners, 
will help teachers get on with teaching so we can 
continue to raise standards.”



“Estyn takes the issue of teacher 
workload very seriously and I hope 
that this guide will help to clarify 
expectations and help teachers focus 
their time and efforts on what is 
most important – teaching and 
learning.”



National Guidance - Background

“There is a key distinction between the 

daily lesson plan and lesson planning. 

Too often, ‘planning’ refers to the 

production of daily written lesson 

plans which function as proxy 

evidence for an accountability ‘paper 

trail’ rather than the process of 

effective planning for pupil progress 

and attainment’’.



“Marking has evolved into an 

unhelpful burden for teachers where 

the time it takes is not repaid in 

positive impact on pupils’ progress”.

National Guidance - Background



National Guidance - Background

“Too often, the collection of data 

becomes an end in itself, divorced 

from the core purpose of improving 

outcomes for pupils, often just to ‘be 

ready’ in case data are needed, what 

we have called ‘gold plating’. This 

increases the workload of teachers 

and school leaders for little 

discernible benefit.” 



National Guidance – Background cont.
National Education Workforce Survey April 2017

‘The survey showed a notable variation in relation 

to workload. Most learning support staff in both 

schools and Further Education believed that they 

were able to manage their workload. However, 

most teachers and lecturers in both settings said 

that they were unable to do so, quoting 

administration, fitting curriculum content into the 

allotted hours and accountability as factors.’  



National Guidance – Background cont.

Evidence shows that excessive workload is impacting on:

 teacher recruitment

 teacher retention

• The Education Workforce Survey’s final report indicates that 

34% of school teachers would like to leave the profession within 

the next three years.

• More information available on 

http://www.ewc.wales/site/index.php/en/research-

statistics/national-education-workforce-survey

http://www.ewc.wales/site/index.php/en/research-statistics/national-education-workforce-survey


‘A curriculum for Wales – a curriculum for life’

‘Where assessment becomes dominated by 
accountability processes, as can happen, the 

consequences for children and young people’s 
learning can be damaging.’

Formative Assessment is often seen as a ‘bolt on’ 
to the curriculum rather than an integral part of 
teaching and learning.  



Estyn - Changes to inspection arrangements from September 2017

• Education in Wales is changing and so is Estyn’s 
approach to inspection.

• Estyn are committed to ensuring that inspection 
supports improvement by only focusing on the 
most important areas that help learners achieve.

• ‘The biggest influence on learner outcomes is the 
quality of teaching and learning’.  (The Annual 
Report of Her Majesty's Chief Inspector of 
Education and Training in Wales)



DISCOVER TEACHING

• A national ‘Discover Teaching’ campaign aimed at 

recruiting and retaining teachers in Wales

• The campaign is jointly funded by Welsh 

Government and by the four education consortia 

across Wales

• The main objectives for the national campaign are 

to encourage more people to train to become 

teachers, to retain existing teachers and also to 

encourage teachers to return to Wales



PROFESSIONAL STANDARDS



National Guidance – Background cont.



National Guidance – What it is

A guide to help and support all teachers to focus 

on achieving the greatest impact on pupils whilst 

reducing their workload.

 It is part of a longer-term effort to maximise the 

hard work of school staff.

A recognition for the need for change, and a 

genuine commitment in Wales to reduce teacher 

workload and to optimise pupil feedback. 



National Guidance – What it is
An opportunity to focus on planning and effective 

Assessment for Learning (AfL) strategies, based 

on research, that impacts on pupil progress

An opportunity to develop a national training 

programme to focus on reducing the workload for 

teachers but ensuring pupil progress

An opportunity for leaders to reflect on their own 

workload and the impact of their actions on others



National Guidance – What it isn’t

A ‘quick fix’ for leaders and teachers to 

reduce workload and achieve the greatest 

impact on pupils

An instruction manual – it is guidance

A ‘one size fits all’ approach

Guidance telling you to stop giving 

feedback or to stop marking



National Guidance

When evaluating teaching, the key 
consideration is on whether the 
teaching is successful in engaging 
pupils’ interest and how well it 
develops their skills, knowledge and 
understanding to an appropriately high 
level as they move through the school. 

• Planning is critical and underpins 

effective teaching, playing an 

important role in shaping students’ 

understanding and progression. 

• School leaders should evaluate how they view planning in their school. All leaders 

have a key role in ensuring the availability of fully-resourced collaboratively 

developed schemes of work. 

They should consider the quality of 
teachers’ planning and how well their 
planning benefits from purposeful 
schemes of work. 
(Estyn – Guidance handbook for the 
inspection of primary schools - 2017 )



National Guidance

What is the difference between marking and feedback?
• What does a school mean by ‘marking’? Do they mean feedback? 
• THERE IS A DIFFERENCE!



Feedback takes on many forms:

• when we speak to pupils

• pointing out errors quickly

• modelling and scaffolding (but not too much)

• creating appropriate challenge 

• the pupils highlighting their work prior to handing it in

• a rigorous peer-assessment process

• talking to learners about what went well and their next steps

• about knowing when to be very specific, when to be encouraging and 

when to push.

Marking often fails to offer guidance on how work can be improved but is a 

lot of teacher pen! It’s the graphics on the page.

“The first fundamental principle of effective classroom feedback is that 

feedback should be more work for the recipient than the donor.” ― Dylan 

Wiliam, Embedded Formative Assessment



ERW CASE STUDY

• The following slides are an example of how one consortia 

addressed the workload issue and the impact of feedback (including 

marking) on pupil progress



ERW CASE STUDY

• In 2017, ERW agreed on a focus area for all schools as part of Core 

Visit 2. It was a requirement for each Challenge Adviser to evaluate 

to what extent the school was taking positive steps to reduce 

workload for teachers in the context of teacher feedback.

• This compulsory focus enabled the region to evaluate the impact of  

marking, feedback,  self-assessment, peer assessment, learning 

dialogues and inventive planning on pupil progress.



ERW CASE STUDY

• Over 500 reports have been written and good practice has been identified:

‘Nearly all pupils expressed the view that the most useful feedback was 

verbal feedback provided during the lesson and as a result, the 

professional learning community has developed the school’s new policy 

around this key feature. Pupils are now involved in both pupil and teacher 

led conferences where pupils are prompted to deeper thinking, to address 

misconceptions or to improve 

their                     work, within lessons’. 

(ERW CV2 report)

Inspectors should evaluate 
how well the oral and written 
feedback from teachers helps 
pupils to know how well they 
are doing and what they need 
to do to improve. 

Inspectors should judge how 
well teachers use various 
questioning techniques to 
draw out and further develop 
pupils’ responses and to 
gauge their understanding. 



ERW CASE STUDY

The ‘manageable marking’ system that has been trialled is based on 

the class being split into four groups, group one ‘on the go marking’, 

group two peer assessment, group three self assessment, group 4 

follow up marking. This ensures that the teacher has approximately 6 

books to mark after the actual lesson instead of thirty. As a result of the 

feedback given, there is evidence, in the samples provided for the core 

visit, of impact in the standards of pupils’ work, 

especially boys’ writing in key stage 2. (ERW CV2

report)

They should consider how well 
teachers provide purposeful 
opportunities for pupils to assess 
their own performance and that 
of other pupils, where 
appropriate. 



ERW CASE STUDY         Ways Forward
Most schools have been given specific recommendations with regards to 

marking and feedback as a result of the ERW Core Visit 2. To summarise:

 Many schools need to provide  ‘reflection time’ for pupils to respond to the 

feedback 

 Many schools need to address the workload aspect of the marking and 

feedback policy but ensuring that there is an impact on pupils’ progress 

 About half of the schools need to share the good practice that exists in 

order to ensure consistency in effective feedback across the school

 Minority of schools need to provide more opportunities for self and peer 

assessment



ESTYN (NIA PILOT SCHOOLS)      Reports

 ‘Most teachers offer useful oral feedback to pupils that allows them to 

develop their learning well. Written comments by teachers are helpful, 

precise and clearly understood by pupils. Pupils respond well to these 

comments.’ (Y Pant Comprehensive School)

 ‘Teachers offer useful oral feedback and, where appropriate, valuable 

written feedback that focuses well on developing their skills. Across the 

school, pupils are given valuable opportunities to assess their own 

performance and that of their peers. As a result, they have a sound 

understanding of what they need to achieve in order to create work of a 

high standard.’ (Ysgol Gymraeg Aberystwyth)



National Guidance

• Be streamlined: eliminate duplication – ‘collect once, use many times’
• Be ruthless: only collect what is needed to support outcomes for children. 
• Be aware of workload issues: consider not just how long it will take, but 

whether that time could be better spent on other tasks 

Inspectors should consider the 
performance data in the light of 
their own evidence from lesson 
observations, discussions with 
pupils and scrutiny of written and 
practical work. 



Role of the Headteacher

 Headteachers need to respond and adapt to the Reducing Workload 

national guidance, with a focus on:

 planning and teaching

 quality of feedback

 accountability, analysing data and strategic planning



National Training Programme - Overview

• A National training programme has been developed to support all 

schools in their journey to reduce workload, by up-skilling teachers 

to maximise effectiveness and efficiency in giving feedback, whilst 

creating the best impact for pupils.

• Through research, school visits, case studies, partnership working 

and listening to learners, evidence based examples have been 

collated to show how schools can develop their feedback 

mechanisms in order to ensure greatest impact on learners.



National Training Programme – What’s the aim?

• To help leaders develop teachers in school that can use feedback 

effectively, so that it has the least impact on teacher workload but 

ensures the biggest impact on pupil progress.

• Provide effective resources for schools to run twilight sessions

as part of ongoing professional development.

• Provide resources on the key elements of Formative Assessment to 

give staff the opportunity to work in coaching triplets to observe and 

support each other along the ‘journey’.



It can be done, but it is not a quick fix!

“Balancing the need to maintain rigour and the

impact on teacher workload was considered

throughout our journey”

“Feedback from staff enabled the school to develop

a manageable policy whilst focussing on feedback

that would have the best impact on standards and

progression of skills.” (Palmerston Primary School)



Using digital tools to provide effective feedback but reduce workload

Are headteachers

aware of the resources 

available to support 

teachers and pupils in 

providing effective 

feedback? Consortia 

awareness / training will 

be provided to support 

schools.



Using digital tools to provide effective feedback but reduce workload

Learning 

Conversations

Learners felt that feedback using digital 

tools ‘helps me understand how I need to 

improve’ and they liked being able to revisit 

and listen again to comments. They felt 

that the teachers were ‘talking to them and 

about them’. 



Good teaching and learning 
encourages children and young people 
to take increasing responsibility for 
their own learning.



If there’s a single principle 

teachers need to digest about 

classroom

feedback, it’s this:

The only thing that matters is 

what students do with it.



Conclusion:
Let’s return to the EWC report:

In terms of what school teachers considered the 

most rewarding part of their role, the three most 

selected options were: 

- teaching and seeing learners progress (93.5%); 

- working with others (38.1%); 

- trying new and innovative teaching methods 

(37.2%). 

Together. Stronger: Let’s support our teachers to focus on the most 

important areas that help learners achieve. 



Conclusion:


