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Involving pupils in planning



Why is pupil voice important ?



Considerations

•Plan a theme, activities for learning some skills

•Consider Learning Objectives and how to 
succeed in reaching them

•Constructing Success Criteria

•Talk  Partners

•Review progress, set targets

• Identify the next steps in their own learning



Lesson starts- asking  prior knowledge 
questions



Possible strategies for effective 
questioning 

• Choice of answers
• Statement
• Right and wrong
• Start with the answer / end
• Give an opposing standpoint
• Odd one out
• What went wrong?
• Convince another student
• Is it the same?
• Which is the best wrong answer?



Choice of answers 

What do we need to live?
Water, telephone, clothing, cars, shelter, food, car

What makes an effective school council member?
A good reader, a lover who likes to speak, a clear 
speaker, a good listener, a good writer

Which is the odd one out? Why?  



Statement 

Glass is a great use building a shelter. Agree or 
disagree?

Victorian children must have been be sad.
Agree or disagree?

We get light from the moon.
Agree or disagree?

Multiples of 3 are always odd numbers. Agree or 
disagree? Extend ... every time, sometimes, never



Right and Wrong 

Instead of asking what would be in a meal of 
healthy food, show 2 lunches of meals - why is one 
healthy (right) and the other is not as healthy 
(wrong)?

Why are these shapes quadrilaterals and the rest 
are not?

Why is this right / wrong?     

8/0.5 = 16                           8x 0.5=16  





Convince 
another 
learner 

How do you
know that a 1/3 
is bigger than ¼?

The difference
between an
adjective and
an adverb

How does 
photosynthesis
occur? 



Learning Objectives(Intentions)  and 
Success Criteria 



Effective LO or not?

1. Be able to count by 2

2. Know how to measure your body temperature 
as we exercise?

3. Be able to write a factual report about Maelgwn
Gwynedd

4. Know the eight times table

5. Use persuasive language effectively

6. Undestand what a fair test is when finding out
about friction



Effective LO or not?

1. Be able to count by 2

2. Know how to measure your body temperature 
as we exercise?

3. Be able to write a factual report about Owain 
Glyndŵr

4. Know the eight times table

5. Use persuasive language effectively

6. Undestand what a fair test is when finding out
about friction



What is a LO?

• Start  of planning
• What do I want them to learn - THE SKILL (transferable), 

INFORMATION
• Needs to be in childspeak
• Out of context
• Not necessarily at the beginning of a lesson (at the point where it 

undertakes a task)

Know how to ... Be able ... Understand ... Know more about

Closed - know bonds number to 20, form essential letters
write a letter
Open a good start to  horror story, present information



L.O 

We are learning to write instructions for making 
a jam sandwich

S.C

-List ingredients needed for sandwich

-Write in order how to make it (butter, 2 slices of 
bread etc)

-Provide a picture of a jam sandwich



“ I know how to 
make a jam 

sandwich now, 
but if you ask me 

to tell you 
instruction 

criteria I won’t 
know them…”
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L.O
We are learning to write instructions 
S.C
-List what you need
-Use bossy verbs
- Use numbers, bullet points or similar
- Use time connectives
-Write instructions in order
-Include diagrams/ pictures if appropriate



“ I can create 
instructions for 
making a jam 

sandwich, putting up 
a tent, making a 

paper hat or anything 
else I know how to 

do. I can also tell you 
the instruction 

criteria”
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LO (continued )

• Can/ Able to  - write explanatory text, present 
debate, solve money problems

• Know - the main events of Tryweryn drowning 
history, main diary features

• Understand - the difference between fact and 
opinion, what makes an effective newspaper 



Success Criteria 

• Pupils know what is needed to succeed in nailing the 
LO

• Generated  by pupils - modeling excellence, correct / 
mistake, visualiser

• Generic SC
• Can be open or closed
• Basis for verbal and written feedback, self-assessment, 

individual target setting

Pupils can generate them from a very young age given 
the opportunity



Closed/Compulsory SC(‘Rules’)
Specific
Learning Objective : to use inverted commas

Remember to:

• Start each new person’s speech on a new line

• Put speech marks before and after speech

• Speech always starts with a capital letter

• Put full stops, exclamation marks etc. before the final 
speech marks



Open/ Optional SC (‘Tools’)

More ambiguous (you can ... Choose to)
Learning Intention: to create suspense
Choose from:

• Show not tell (e.g ‘The hair on the back of her neck stood up’ rather 
than ‘She was scared’)

• Short sentences to build suspense (e.g. ‘It crept towards me. Slowly. 
Menacingly.’)

• Keep the threat secret or unrevealed (e.g. ‘She could hear 
something scratching’)

• Place any characters in scary settings (e.g. alone/in the dark)



Pupils Generating SC 

• Show excellent examples of the same skill

• Demonstrate a technique or skill

• Show good and poor examples

• Doing it wrong

• Show example of  ‘incorrect’ and work through

• Repeat an experience 

• Arrange SC

• Listen to Talk Partners  



Recording LO and SC

The principle - not to waste the time of pupils 
copying / recording

Options
Pupils note LO as a short title in the books
Note SC on flip chart / whiteboard / TA or teacher
Pupils continue to record in their books

MUST be visible IN THE ROOM all the time
No-one says not to use LO  and  SC 



Project teachers ... 

• Pupils love changing talk partners weekly. They are 
excited when choosing a new friend using lollipop 
sticks.We use regular discussion partners in class in 
activities and in exercise sessions to model and 
reflect.

• We use talk partners regularly in class in activities 
and in exercise sessions to model and reflect. 



• The children co operate really well together , 
especially in mental maths sessions, helping each 
other, no matter what their reach is.

• We have seen pupil confidence developing as they 
have a friend then to support them



Feedback
• Main Principles
• Within Lesson Feedback
• Post lesson Feedback



Adroddiad Arweiniol yr ‘Education
Endowment Foundation’
‘…the only thing that matters with feedback is what 
learners do with it. If learners have no interest in 
improvement then no matter how thoughtful and 
insightful the feedback is, the time that teachers spend on 
crafting the feedback is likely to be wasted. For feedback 
to be effective we need to create classrooms where 
students welcome and use feedback.’

Dylan Wiliam  







John Hattie 2008

“The mistake I made was seeing feedback as 
something teachers provided to students. I 
discovered that feedback is most powerful when it 
is from student to teacher. What they know, what 
they understand, where they made errors , when 
they have misconceptions , when they are not 
engaged – then teaching and earning can be 
synchronised and powerful. Feedback to teachers 
makes learning visible.”



The purpose of feedback  

• Recognize and thank learners for their efforts, celebrate their work 
and offer encouragement.

• Support learners in their work and help them to achieve work of 
good quality which is the best of their ability.

• To give the teacher a clear picture of learners' current
understanding / knowledge and how the next steps in their 
learning can be supported.

• Ensure learners' understanding of their tasks and respond to any 
misconceptions / misunderstandings

• Move the learning forward  and ensure the progress of all learners
• Foster increased learner independence in to plan and improve 

their work

In addition, in distance / blended learning:
• Keep in touch and  maintain positivity.
• Assist parents to support their children's learning



Key Principles of feedback  

• Learners prefer immediate feedback, but delays in 
providing feedback can sometimes be beneficial

• Effective feedback occurs when it is received and 
acted upon

• Learner to teacher feedback is more important than 
teacher to learner

• Grades or comments without a focus on 
improvement interfere with learning

• Marking by comment only should focus on success 
and improvement



• Feedback is about closing the gap between current 
and desired learning 

• Feedback during the lesson is more effective than 
after the lesson

• Feedback is powerful but variable in its impact on 
learning

• Feedback needs to be part of a culture of formative 
assessment and fit into the learning climate

• Self-efficacy and high trust are required for feedback 
to be effective

Key Principles of feedback 



• Encourage challenge and struggle as normal when in 
the learning process. Celebrate mistakes

• Learners need to know: a) Where am I going? b) 
How? and c) Where next / How can this be improved?

• Provide opportunities for learners to give each other 
feedback

• Make feedback related to LO and SC
• Give and feedback to suit all learners (not too easy, 

not too challenging)

Within lesson verbal feedback



Within lesson feedback –
possible strategies

• Whole class feedback - learning stops

• Look at  one pupil's work under the visualizer or 
similar  - randomly selected 

• Provide collective feedback against the Success 
Criteria. (include  talk partners discussion)

• Celebrate success and  provide  specific 
suggestions for  improvement 

• Everyone then to check and improve his/ her own 
work



Within lesson feedback –
possible strategies

Peer feedback ( in 2 or 3) 
• Train pupils to do this successfully
• Discussion on progress against the Learning 

Outcomes and Success Criteria 
• Place on book over the other 
• Author holds the pen and makes the decisions
• Use of technology e.g. Office 365, Google, 

SeeSaw, Flipgrid, Mote
• Author makes changes / improvements
• Repeat the process for the other learner(s) 



Within lesson feedback –
possible strategies

One to one discussion

• Set aside a set period of about 5-10 minutes for a one-
to-one discussion between teacher and pupil about a 
piece of work, as class time and organization allows. 
Recent research indicates the power of this practice.

• One-to-one conversation, even for 3-5 minutes, is 
successful in developing teacher-pupil relationships 
and can also convey more messages and have more 
impact than a whole page of written feedback. This 
should be a face-to-face, caring, personal conversation 
to discuss a piece of work.



• Key questions when moving around the 
classroom

• Pencil / pen in hand
• Write errors + solutions
• Questioning
• Small whiteboard responses / Mote
• Listening to talk partners 

Learner to teacher feedback –
ascertain undersanding and learner 

response



End of lesson feedback

At the end of a lesson it is important for a teacher to know 
exactly what pupils are learning and understanding in order to 
plan for their next steps.
It is also important that pupils have the opportunity to reflect 
on their own learning, through activities such as:
• Discussion with partner
• Whole class review and time for self assessment
• Make a note at the end of their own work, write one 

question they have about the lesson e.g. what if ...? next 
time, can we....?

• Write a note on 'post it' to the teacher when leaving the 
class

• Peer assessment - I'm proud of…. I need to work further 
on… ..



• Less when in the learning  pit

• Helicopter and land- with care!

• Don't give feedback too fast, too often or at the 
expense of cognitive demand ...  allow more 
struggle, such as climbing out of the pit … But you 
must know the learner well'

• Closed or open feedback linked to learners' learning 
stages

Timing feedback 



Written feedback

• Written feedback, especially after a lesson / from the 
pupil, is to be used with care. The most effective 
feedback is the feedback given during the lesson.

• Writing  comments at the end of each piece of work 
can be onerous for the teacher and often unhelpful to 
the learners. Short notes / comments for improvement 
may be more effective.

• Do not spend time on feedback that does not have an 
effect on pupils' progress

• Consider the quality of feedback given to pupils rather 
than the volume.



Written feedback

• Use different color highlighters such as pleasing pink 
and green for growth , yellow  - think / more detail

• Pupils write in one colour and improve work in another 

• Pupils write only on the right hand page  of the 
workbook - leave left blank for improvement activity, 
feedback

• Pupils write on alternate lines when working on first 
draft, so that teacher / peer / self comments in 
different colored pen are allowed above the line

• The above makes the learning and improvements 
visible



Written feedback

• Look at the books of groups of learners to find out 
previous knowledge and planning possibilities

• Write 'whole class' feedback. This has proven to be a 
successful tool, especially in the Secondary

• Use agreed codes and symbols, in line with school 
policy. Ensure pupils' full understanding of the symbols 
/ codes.

• “Never grade students while they are still learning 
'Alfie Kohn (1994). Giving pupils a grade on their work 
is a summative judgment and should be withheld until 
the end of the unit when pupils have had the 
opportunity to improve during the learning process 
without becoming disheartened  or overly self-satisfied’



Post lesson feedback

• “Anything which happens after the lesson has
questionable value compared to what happens
in the moment”

• If effective feedback has taken place in the 
classroom and improvements have been made 
during the lesson, consideration needs to be 
given to the size and value of any comments at 
the end of work at times. 

• If you are marking or implementing feedback 
from the pupil, sufficient time needs to be 
ensured in a follow-up lesson to reflect and act 
on the feedback. 



Learning Objective 

Consider feedback from 
last lesson - what do 

learners know?

Find previous knowledge 
- Activity question 

Talk Partners  partners / 
eavesdrop  / quiz 

Co construct SC

Talk Partners 

Look at models to define 
‘excellence ’ 

Throughout the lesson: 
LO and SC visible, adult 
circulating, discussing, 

questioning, brief verbal, 
written feedback. 

Learning pitsops-
questioning, self-

assessment, visualizer, 
talk  partners

Sharing mistakes / 
misconceptions / 

successes

Adapt / improve in the 
moment 

Self assessment / talk
partner

At the end of a lesson -
check feedback 

understanding / next 
steps before / when 

leaving





The most important single factor influencing 
learning is what the learner already knows. 
Ascertain this and teach him accordingly.’

Ausubel (1968)


