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Key considerations:

What do the following need from assessment? 

• Learners
• Practitioners
• Leaders and
• Parents / Guardians 

Which current assessment practices do you need to:

Keep / Re-think / Change / Discard?
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• The school, with the help of officers from the regional consortium, has developed effective progress tracking 
procedures which are beginning to have a positive effect on the collection and analysis of pupils' data. 

• These spreadsheets provide a detailed overview of the journey of pupils and specific groups from their 
starting points, and are a solid tool for measuring their progress and planning the most effective provision for 
them. 

• As a result, staff identify pupils' specific needs early on, and use their knowledge to organise various 
intervention programmes and well-being support sessions effectively for those who need them. This enables 
individual pupils and specific groups to make appropriate progress and gain confidence.



• Across the school, assessment processes are generally strong.  

• All staff create well defined objectives for learning, which they make clear to pupils. 

• Teachers conduct regular progress reviews throughout lessons to encourage pupils to check their progress and to improve the 
standard of their work. 

• They provide highly effective verbal and written feedback. 

• This is particularly effective in Year 6 where staff give pupils purposeful opportunities to improve the quality of their work following 
verbal and written feedback.  

• As a result of this high-quality teaching, most pupils make excellent progress in the standards of their writing.



Most pupils value feedback on their work and have 
positive attitudes towards making improvements. 
Older pupils know the value of improving their work 
and of re-drafting pieces of their writing, often showing 
great pride in their finished pieces.  This helps pupils to 
participate fully in their learning and make strong 
progress in their skills, particularly in their writing 
skills.

Provision for pupils with additional learning needs (ALN) and complex 
social and emotional needs is a strength of the school. The Additional 
Learning Needs Coordinator (ALNCo) has secure systems in place to 
ensure that pupils with additional learning needs and those in need of 
extra support are identified early. There are effective procedures to 
identify pupils’ needs, provide support and appropriate intervention. 
Staff review the progress of pupils well, which results in most pupils 
with additional needs making at least expected progress as they move 
through the school.

Senior leaders hold regular pupil progress meetings with staff and identify ways to 
further improve learning.  This consistent approach ensures that there is a clear focus 
on pupil progress by all staff.
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Professional Dialogue Guide 
– what to bring (workbooks, 

planning, ‘Camu ‘Mlaen’ books), 

Proffesional Dialogue 
format – attitude and 

wellbeing, achievable targets, 
evidence of progression, how 
best to support, conclusion



Academic Information –
Teacher View: Effort, Attainment, Progress

Pupil View: Effort, Attainment, Progress

Wellbeing-
Attitude, Attendance,

PASS

Personalised 
Assessments

Pupil Information –
Gender, FSM, EAL, ALN, MAT

AWRT, CAT4 
and Baseline

Year 5



On-Entry Assessment

As schools/settings will be developing their own curriculum 
and on-going assessment arrangements, they will also 
determine the assessment arrangements for learners ‘on entry’ 
to a school or setting. 

The information gained when 
assessing a learner on entry 
to a school or setting must 
help practitioners gain an 
understanding of the abilities, 
skills and knowledge of a 
learner in relation to the 
curriculum and identify next 
steps in learning……..must 
include consideration of:

Numeracy and Literacy skills 
and abilities; and
Well-being abilities, to include 
physical, social and emotional 
development.

Getting to know the 
child……. in order to plan 

ahead.





Identifying, capturing and reflecting on learner progress over time

Professional Dialogue

To develop and maintain a shared understanding of progression, the head teacher and governing body 
of a school must put arrangements in place to enable all practitioners involved in learning and teaching 
to participate in ongoing professional dialogue:

• within their school; and across their school cluster group(s). 
• in secondary schools, with practitioners from at least one other secondary school to support 

collaboration and coherence across the latter stages of the 3 to 16 continuum
• in special schools, with practitioners from other special schools.

Regular opportunities for professional dialogue between practitioners within and between schools to 
reflect, share and discuss learner progress and develop a shared understanding of progression and what 
progression looks like throughout the school and cluster



School Improvement Framework: School improvement guidance: framework for evaluation, improvement and accountability - Hwb (gov.wales)

Learner progress is central to the Curriculum for Wales, so progress in evaluation and improvement activities, 
and accountability processes need to be given the same importance. These guidelines suggest that schools use 
the following 2 questions as a starting point for their improvement activities:

How well do learners make progress in the ways described in the principles of progress, supporting them to 
develop towards the four purposes?

 increasing breadth and depth of knowledge; 

 deepening understanding of the ideas and disciplines within areas; 

 refinement and growing sophistication in the use and application of skills;

 making connections and transferring learning into new contexts 

 increase effectiveness of the learner

Is the pace of learners' progress in line with teachers' expectations and the curriculum?



Developing professional dialogue 

• Headteachers' meeting – discussion on how to further develop cross-cluster collaboration and deepen staff's 
understanding of specific areas within the new curriculum through professional dialogue. Consideration was given to 
how to start experimenting with School Improvement Framework support resources – the questions.

• Headteachers asked staff – What do you want? What would be most beneficial to you?
• A same type of requests / comments  – See what's going on in other schools, share, discuss, what does the new 

curriculum look like in children’s books, experiences, tasks, how does everyone else assesses? How do other teachers 
interpret learning descriptions within the progression steps? 

• Project – The big Question – Does farming matter? (Local curriculum)
• Freedom to plan using any method and pursue any of the AOL’s- minimum two weeks of work, some planned for six 

weeks work. All classes in some schools committed and others committed certain year groups.
• Focus to the professional dialogue meeting – AOL  – the planning, how has the assessment taken place? Formative 

assessment, assessment using the progression steps  (majority of catchment schools use Taith 360), what the tasks 
and experiences look like within the learning descriptions / progression steps (planning), challenge level, pupils' 
progress over time, planning next steps.

• High school joined in the professional dialogue with the 8-11 teachers  – representation of different subjects / AOL 
departments.



Teachers feedback :
• The cluster planned a theme based on a big question - Does farming 

matter? At the end of the period there was an opportunity to meet with 
other teachers to discuss the big question. Everyone had the 
opportunity to present an aspect of the big theme/question with 
discussion following, e.g. the process of going about creating an 
extended piece of writing. We discussed the small steps and practical 
and oracy activities that had led to the letter being written. There was 
an opportunity to discuss the kind of tasks the other schools were 
introducing and share new ideas and methods. It was also good to see 
that we were on the same track and introducing similar activities.

• It was also nice to see how different teachers went about interpreting 
the same big question, e.g. addressing expressive arts activities within 
the theme.



Teachers feedback :

• There has been excellent discussion about different elements of 
Curriculum for Wales, our approaches to planning and assessment 
and also the progression steps. There was an opportunity to discuss 
what assessment methods the schools use, what does progression 
look like in the tasks / books. More opportunities like this would be 
useful in the future (something along the lines of the moderation 
meetings).

• Secondary school – Benefited greatly from being involved in the 
discussions, developing an understanding of cross curricular planning, 
expectations,  and how the teachers were referring to the progression 
steps and the next steps in learning to ensure progression. 



‘Response to Intervention’

Professional Dialogue



Progression Step 1

Progression Step 2

Progression Step 3

At the federation's professional dialogue meeting, there were valuable opportunities for 
staff to share the pupils' work this term, working within progression stage groups.
Staff were open and honest during the discussions, identifying good practice from other 
schools and sharing what they would 'take away' and implement in their own practice.

These included:

• The general flow within the subjects at Ysgol XXXXX, including a focus on the Welsh 
dimension

• The effective questioning and feedback at Ysgol XXXXX
• The effective numeracy that is evident in the work of Ysgol XXXXX
• The golden threads that exist within and between pupils' work in the schools which 

need further development - for example the focus on climate change in Ysgol XXXXXX 
and Ysgol XXXXXX

• The numeracy work in terms of platoon budget planning at Ysgol XXXXXXX
• The process of drafting a poem at Ysgol XXXXXX
• Use of Welsh in the oldest class of Ysgol XXXXXX
• Suggestion 'Is graffiti art or vandalism?' for Ysgol XXXXXX

Dee Valley Federation Professional Dialogue Meeting







Inquiry questions generated from our focus topic:

Year 5:  Were there more jobs in Wrexham now or in the past? 

Year 6:  Can you steal a mountain? What is the cost of coal? 

• Informal meetings to support planning within the inquiry- sharing knowledge and expertise in 
different areas/texts we could use/places of interest etc

• Supporting planning across the curriculum and making links between AoLEs i.e. science and 
renewable energy

• Using the phase meetings to unpick coverage of the What Matters Statements and what these 
actually mean/whether our inquiry questions are enabling sufficient coverage within this AoLe

• Ongoing professional dialogue and sharing of the children’s work in progress/completed work
• Work with Humanities leader at Ysgol Rhiwabon to share the work that we were doing and gain 

an insight into expectations at Year 7/8 to inform next steps for Year 6 pupils. 
• Reframing inquiry questions based on interactions with Ysgol Rhiwabon considering use of 

vocabulary including significance, bias, evidence, cause and consequence particularly in Year 6. 



Possible outcomes from professional dialogue
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Sharing Information with Parents







Activity: Frequency: Information / Description: Focus:

On-entry assessment

Collating information 
from a range of sources

First half term of 
Nursery / Reception

When a new pupil 
starts at school

Build an initial holistic  picture and identify health, social, 
emotional and academic needs from:
 Previous Setting / Schools
 Parents
 Health workers
 Other agencies as appropriate – ESW etc.
 Classroom observations 
 Co-construct one page profile about the child

 General health and wellbeing, 
 Medical needs incl. toileting etc
 Specific learning needs, e.g. SALT
 Strengths 
 Areas for development – both academic and extra-

curricular

Supporting the 
progression of 
individual learners

On-going basis –
formal reviews for 
‘red’ pupils’, fluid 
reviews for yellow 
pupils

• Pupils put into support groups – Red, Yellow, Green.
• Red – Individual Development Plan 
• Yellow – Group Development Plan 
• For appropriate intervention (phonics, SAFMEDS, 

counselling, SAP etc.)

 General health and wellbeing, 
 Medical needs incl. toileting etc
 Specific learning needs, e.g. SALT
 Strengths 
 Areas for development 

On-going day to day 
assessment

Minute by minute, 
hour by hour, day by 
day etc…..

• Ongoing day-to-day assessment to identify the learner's 
current achievements and plan the direction for their 
next stages of learning

• Timely feedback to pupils based on learning outcomes, 
clear success criteria and effective questioning 

• Effective response to feedback from learner and 
practitioner

• Opportunities for self-assessment and peer assessment 
(including 'learning breaks’)

Professional dialogue
within schools to 
develop a shared 
understanding of 
progression

On-going dialogue at 
least once every half 
term in staff meetings
- focus on progress 
and well-being

• Teachers share and discuss pupils' progress - during PPA, 
phase meetings and in groups (a mixture of teachers from 
different year groups) during staff meetings

• Focus on how to move the learning forward and 
identifying next steps and/or support for the learners

 Examples of school curriculum 
 Examples of classroom planning
 Examples of learning and teaching activities
 Examples of learning – both processes and outcomes
 Examples of additional support provided

Primary School Assessment Plan addressing CfW Guidance 



Activity: Frequency: Information / Description: Focus:

Pupil progress 
meetings 

between class teacher 
and  SLT / peer

Termly • Meetings to discuss learners' progress and next steps in 
their development between teachers and SLT

• Qualitative information – staff observations, pupils’ work, 
attitude to learning, pupil and parent input, 

• Quantitative data – Boxall, PASS, online assessments, SS, 
CATs

• Recorded in an on-going format – e.g. GwE progress record 

• Health and wellbeing 
• Attitude to Learning incl. attendance
• Strengths, 
• Areas for development – both academic and extra-

curricular
• Additional Support Needed

Parental Dialogue Termly • Class curriculum evening in first half term
• Effective, regular and on-going dialogue with parents -

pupil work via Seesaw and/or Google Classroom 
• Parent evenings – option of face to face, online or by phone 

– individual parental choice
• One page summary provided at the end of the year

• The progress their child is making
• Their future progression needs
• How future progression needs can be supported at home
• Their general well-being in school

Professional dialogue 
between schools

Whole curriculum is 
covered over a two 
year period

• Teachers meet on a termly basis to developing a shared 
understanding of progression

• Discussions on how to move the learning forward –
planning, expectations  teaching and learning

• Examples of school curriculum 
• Examples of classroom planning
• Examples of learning and teaching activities
• Examples of learning – both processes and outcomes
• Examples of additional support provided

Transition Termly / Annually • Professional Dialogue activities termly – based on an AoLE
– developing  shared understanding of progression

• Annual transition week for Year 6 pupils, cross phase visits 
for staff, one page profile provided for each pupil, 

• Supporting learner progression
• Supporting the overall needs and well-being of the 

learner. 

Learner involvement Regularly • Learners should have regular input into the process – peer 
and self-assessment

• Providing evidence of their progression and opportunities 
for self-reflection. 

Primary School Assessment Plan addressing CfW Guidance (Continued)



Microsoft Word 
Document

Example Assessment Policy



The headteacher and the teaching staff have a thorough 
knowledge of each child. Staff discussions together with the 
approach of constant monitoring and tracking pupils' progress 
contribute successfully to identifying a clear and current 
picture of each pupil's needs. This is a definite help to identify 
and act early when responding to the needs of individuals and 
groups of pupils.

In general, all members of staff use consistent and varied 
methods to assess pupils' progress and understanding of what 
they do well and the next steps in their learning. Overall, 
teachers use oral and written feedback effectively to support 
and challenge pupils' learning through effective methods. In 
most cases, teachers offer purposeful opportunities for pupils 
to assess their own learning and that of their peers. Teachers 
give clear and timely instructions which ensure that there is a 
good pace for many of the activities.



Langford Primary School, London

Feedback Policy



Langford Primary School, London

Working Walls



Whole School Assessment Process – Langford Primary School, London

Displays outside the classroom showing  
progression - used as part of learning walks

Key questions re-visited regularly 
as pupils understanding develops 

Extended task at the end of the topic 
to show understanding / knowledge learnt

Knowledge Organisers

Updated Quizzes – regularly re-visited to 
consolidate learning



Key considerations:

What do the following need from assessment? 

• Learners
• Practitioners
• Leaders and
• Parents / Guardians 

Which current assessment practices do you need to:

Keep / Re-think / Change / Discard?



Diolch / Thank You 

https://forms.office.com/e/hbdXDfbtUR


